The Edith Borthwick School
CURRICULUM POLICY

Lead Governor Stephanie Taylor

Date approved by Governing Body 3" November 2025

Next review date Autumn term 2026




Curriculum rationale
The Edith Borthwick School is an all-through school for learners with severe and complex
learning difficulties, including autism.

Over the past few years, our cohort of learners has become more diverse and complex. We
recognised that our curriculum needed to undergo change to ensure that it truly met the needs
of all learners and enabled every individual to develop life skills and be prepared for adulthood.

The current curriculum being followed is a combination of both the previous design and the
changes that have already been made. We are continuing to develop the curriculum further to
ensure that it caters for all ages and abilities of learner.

Current developments

The curriculum redesign began with the development of a revised vision and intent, shaped by
the needs and abilities of our learners and aligned with the school’s ethos and values. Pathway
names were updated to better reflect learners’ abilities and learning styles. Clear intentions and
direction for each pathway have been established to support staff in understanding and
delivering them effectively ensuring learners’ needs are met.

A curriculum audit highlighted the need to prioritise development for leaners with complex,
profound and multiple learning needs, as well as post-16 learners. The focus has been on
redeveloping these two pathways to ensure they are supportive, inclusive and responsive to
individual needs.

Curriculum mission

All learners, regardless of their starting point, will have access to an ambitious, personalised
curriculum which supports development of key skills, knowledge and understanding enabling
them to be successful in their lives and prepared for next steps.

Intent

Our curriculum is designed to prepare learners for adulthood and the next stage of their lives.
We support learners in becoming more independent, resilient, and successful members of the
community by providing opportunities to develop and apply essential skills and knowledge
across all areas of life.

We are committed to delivering high quality education that is flexible and personalised,
meeting individual needs while building on each learner’s strengths and interests. Through
carefully planned and engaging learning experiences, we help learners build on prior knowledge
and achieve success. Our aim is to equip learners with relevant and meaningful skills that can
be applied in real-life contexts.

Therapeutic provision is embedded throughout the curriculum to support the holistic
development of every learner. Enrichment activities further enhance the curriculum by offering
new experiences and opportunities to consolidate learning and develop new skills.

We want all learners to experience successful transitions and always maintain our school moto -
“enabling everyone to reach and go beyond their potential”.
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5. Implementation
To achieve our aims and ensure that our curriculum maximises the potential of every learner
we have created a curriculum model that has three layers: priority, personalised and pathway.
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Priority curriculum — Communication and self-regulation: the priority skills and strategies that
are integrated through the wider curriculum, universal and needs led support offer and
therapy programs:

Personalised curriculum - Addresses individual learning priorities linked to the EHCP and annual
review.

Pathway curriculum - Made up of core and foundation subjects that reflect developmental and
learning needs.

6. Priority curriculum
The priority learning curriculum is embedded throughout the school day for all learners,
regardless of their learning pathway. Staff work closely with therapists and parents to ensure
each learner’s holistic needs are met.

To support individual needs, the school has developed a tiered support model: universal,
targeted and specialised. Each tier includes specific strategies and interventions that are
integrated into daily routines.

Our core focus is on developing learners’ communication and self-regulation skills. These skills
are essential for building relationships, expressing emotions, understanding their environment,



and managing behaviour safely. We believe that strengthening these areas will help learners
lead happy, successful lives and be ready to learn.

Communication

Our learners communicate in a variety of ways. As a school, we use a total communication
approach and focus on building strong relationships. Communication is embedded throughout
the day, with every moment is used as an opportunity to develop communication skills.

All learners need access to a communication method that can be understood and supported by
those they interact with. This may include aided language displays, PODD, communication
books, Makaton signing or objects of reference.

Communication is a key part of all curriculum areas, helping learners develop both expressive
and receptive language. Learners also benefit from dedicated lessons and tailored
strategies/interventions to meet their individual needs.

Learners developing early communication skills take part in activities such as TAC PAC, Musical
interaction, Intensive Interaction, structured interaction, and massage stories. These
experiences help enhance communication and interaction skills.

Learners who are building on their understanding and use of language are supported through a
range of activities, including group opportunities for learning, interaction games, barrier games
and brick therapy. These approaches help extend communication skills in meaningful and
engaging ways.

Self-regulation
Self-regulation is supported through implementation of Zones of Regulation, sensory diets,
movement breaks and by meeting learners’ physical and health needs.

The Zones of Regulation is embedded into daily routines, giving learners regular opportunities
to express how they feel. Staff respond supportively, helping learners manage emotions in real-
life situations. Some learners also access focused sessions to further develop these skills. Staff
consistently model emotional vocabulary and guide learners in understanding their feelings and
use appropriate regulation strategies.

Occupational therapy programmes and sensory diets are integrated throughout the day to
support regulation. Staff ensure learners are comfortable and that their physical and health
needs are met at all times.

Meeting individual physical and health needs—including positional changes and movement
opportunities—is essential to helping learners be ready to learn. This is a core entitlement for
all learners and is built into the daily routine.

Personalised curriculum

The personalised curriculum is shaped by each learner’s individual outcomes and targets, as
outlined in their EHCP and annual review. To translate these into effective classroom practice,
smaller ‘I can’ statements are used to guide both timetabling and planned learning activities.



Teachers are expected to ensure that learners have regular opportunities to work towards their
targets. This may involve daily practice for some learners, while others may focus on specific
targets once or twice a week. Targets can be addressed through 1:1 sessions, or within whole-
class activities that support broader learning objectives.

10. Pathway curriculum
Our curriculum is structured around five distinct pathways, each with a clear intent. These
pathways are carefully planned to ensure learners develop appropriate knowledge and skills
matched to their developmental level, using appropriate approaches and interventions. Details
of these approaches are outlined in each individual pathway document.

The pathway names are Starting out, Engage, Explore, Challenge and Moving on (see Appendix).
Elements of different pathways may be combined to ensure individual needs are fully
supported. While most learners will remain on the same pathway throughout their time at
Edith Borthwick, movement between pathways is possible if a learner’s needs change. Pathway
allocation is based on a thorough understanding of each learner’s strengths, abilities, and
progress.

We believe it is essential to understand each learner’s strengths and abilities to support
accurate pathway placement. To aid this, we have extended the use of the EYFS curriculum for
learners up to Year 2. At the end of Year 2, learners will transition to a pathway, based on their
progress within the foundation curriculum. Post-16 learners follow a dedicated ‘Moving On’
curriculum designed to support their next steps.

All pathways are underpinned by:

o High quality teaching focused on developing knowledge and skills

o Integration of the universal offer, with specialist and targeted support as
needed

o Motivating experiences and opportunities that engage learners

o Time for real life learning

o Responsive classroom environments that meet individual needs

o Effective use of resources, including staff expertise

o Planned opportunities for community engagement

o Sequenced learning that builds on prior knowledge and supports

progression

11. The six areas of learning
To enable a flexible approach to be achieved, the curriculum subject areas remain the same
regardless of the pathway. The curriculum has been divided into six main areas of learning:



12.

Communication

Thinking and Understanding
learning the world

Creativity Physical and Independence

wellbeing and life skills

Teaching and learning

A topic-based approach is used across all curriculum pathways, except for the Moving On
pathway. Topics help teachers deliver a broad, balanced, and flexible curriculum that is learner-
centred and responsive to individual interests. A new topic is introduced each term, following a
five-year rolling programme.

Teachers create a termly medium-term plan tailored to their class, which informs weekly
planning. Lessons and activities are designed to support progress within both the personalised
curriculum and the pathway curriculum. Teachers use creative approaches and adapt their
weekly timetables to meet the needs of their learners, selecting strategies and activities that
best support progress. Each pathway document outlines recommended teaching
methodologies and strategies, which teachers are encouraged to use as a reference.

Planning follows the ‘assess, plan, do, review’ cycle to ensure it remains responsive to learner
progress and engagement. For learners engaged in non-subject-based learning, the
Engagement Model is used to guide planning, activity choices, and resource selection.

Learning sequences are designed to build on prior knowledge and provide opportunities to
apply, consolidate, and embed skills. Learners are supported to generalise learning across
different settings and situations. Planning is informed by subject/skill progression documents.

Real-life learning opportunities are built into the curriculum, both within school and in the local
community. As learners progress, they are given increasing opportunities to access and engage
with the wider community.

A wide range of enrichment activities are offered throughout the week to enhance the
curriculum. These include swimming, horse riding, Dance with Charlotte, and music. Enrichment
activities are regularly reviewed and adapted to reflect curriculum outcomes and learner needs.

Compulsory learning areas, such as Religious Education and British Values, are delivered
through pathway activities, whole-school events, and weekly assemblies, where appropriate.



13.

14.

15.

16.

16.1

Relationships and Sex Education

Our Relationships and Sex Education (RSE) programme is informed by the Department for
Education’s statutory guidance on Relationships Education, Relationships and Sex Education,
and Health Education.

As a school, we have developed a bespoke RSE curriculum tailored to our learners' needs, using
the PSHE Association’s framework for Special Educational Needs and Disabilities (SEND). The
curriculum is delivered in an age-appropriate manner, with staff modelling specific vocabulary
from the early years onwards. This vocabulary is progressively expanded as learners advance
through each key stage, ensuring consistency, relevance, and accessibility throughout their
educational journey.

Phonics and reading
Phonics instruction is delivered three times per week through structured groupings, using the
Read Write Inc. programme.

This provision is offered to learners who are developmentally ready to begin learning letter
sounds.

Learners who are not yet ready to access the phonics programme engage in targeted activities
designed to develop essential pre-reading skills. These activities lay the foundation for future
literacy development and ensure all learners are supported at the right stage of their learning
journey.

Careers information advice and guidance

At Edith Borthwick School, our careers education curriculum is designed to meet the statutory
requirements set out in the Gatsby Benchmarks. We provide a rich and creative careers
programme that equips learners with the knowledge, skills, and experiences they need for their
future.

Learning environment, teaching support and resources

The school day
The structure of the school day is designed to accommodate different transport arrangements
and meet the individual needs of learners.

o Learners travelling by taxi attend school from 9:10 AM to 2:45 PM.

o Learners brought by parents or carers attend from 9:20 AM to 2:55 PM.

The daily timetable includes either six 30-minute or 45-minute lessons, depending on the age
and developmental stage of the learners. This flexible structure ensures that the curriculum is
delivered in a way that is both accessible and appropriate for all learners.



16.2

16.3

16.4

16.5

Composition of classes
Learner groupings are carefully considered to ensure that teaching can be effectively tailored to
individual needs and that each learner is placed within an appropriate peer group.

Groupings are typically based on similar levels of ability, cognitive development, and social
needs, creating a personalised and supportive learning environment.

In our "Starting Out" classes, learners are still undergoing assessment to determine their
developmental profile, so groupings may differ from the usual approach.

Class composition may vary each year depending on the number of learners within each
pathway and year group. This flexible approach allows us to respond effectively to the changing
needs of our cohorts.

Teaching spaces

Learners are primarily taught within their main classrooms, with access to specialist learning
environments such as Design technology, Food technology and the school cafe. Specialist areas
provide valuable opportunities for learners to build confidence and develop independence in
applying their skills in varied contexts.

Learning environment

Classrooms and learning spaces at Edith Borthwick School are thoughtfully adapted to meet the
diverse needs of our learners. Staff make creative use of space to establish zoned, low-arousal
areas that support regulation and promote a calm, focused learning environment. To minimise
distractions and aid regulation, learning spaces are kept clear, organised, and clutter-free.

Classroom displays serve both to celebrate learner achievements and to provide essential
learning supports. These include visual timetables, Zones of Regulation tools, and individual
learning targets, all designed to reinforce understanding and engagement.

To foster independence, classroom resources are clearly labelled and consistently organised.
Staff use a range of strategies to provide cues and structure, including musical prompts,
countdowns, and photo-based supports, helping learners anticipate transitions and understand
daily routines.

Our universal offer outlines the minimum expectations for all learning environments across the
school. All staff are responsible for ensuring these standards are consistently embedded in their
classrooms.

Teaching and learning is further enhanced through the use of communication systems and
occupational therapy strategies, as advised by our in-house therapy team. These approaches
are integrated into daily practice to support access to the curriculum and overall learner
development.

Collaboration
Staff work collaboratively to share examples of effective practice, lesson ideas, and teaching
resources.



16.6

16.7

16.8

Core subject materials—including RSE, Maths, Reading, and Occupational Therapy (OT)
resources—are centrally stored to ensure easy access and consistency across the school.

Teachers are well supported by teaching assistants who receive ongoing professional
development. All staff consistently implement agreed strategies to support each learner’s
communication, sensory, and behavioural needs. This ensures a unified approach to support
across the school.

To maintain consistency and ensure that learners receive personalised support, key information
is shared through one-page profiles and individual personal and social support strategy
documents.

These tools help staff understand and respond to each learner’s unique needs effectively.
Impact

At Edith Borthwick School, every learner’s achievement and progress is celebrated. The

outcomes of the curriculum are highly individual and reflect each learner’s unique journey.

Progress may be demonstrated in a variety of ways, including:

J Progress towards or achievement of EHCP and annual review targets set
with parents/carers

J Development within curriculum pathways and progression of skills

J High levels of school attendance

J Enjoyment, engagement, and positive attitudes towards learning

J Successful destination placements

o Supported transitions within, into, and out of the school

o Expression of learner voice

] Generalisation and maintenance of skills

o Increased concentration and persistence in learning tasks

o Reduced dependency on staff support

Monitoring

Regular monitoring is carried out across the school to evaluate the effectiveness of curriculum
intent and implementation. This includes learning walks and formal lesson observations, which
assess the quality of teaching and learning. These activities provide valuable insights into
learner engagement and skill development, with constructive feedback given to support
continuous improvement.

Members of the Senior Leadership Group (SLG) and teachers with additional responsibilities
play a key role in ensuring consistency and progression across the curriculum. They support
subject delivery through targeted training, strategic resourcing, and a responsive approach to
staff needs, helping to foster a collaborative and well-supported teaching environment.

Learner outcomes
Curriculum impact is measured by its effect on learning and progress towards individual targets.

10



Ultimately, the most meaningful indicator of impact is the destination of our leavers. We work
with post-19 providers to support successful transitions and ensure the best possible outcomes
beyond school.

Teachers carry out formative assessments as part of the EHCP and annual review process to
evaluate individual progress. In addition, termly progress meetings are held to monitor
attainment and identify learners who may not be making expected progress. These meetings
allow staff to agree on and implement targeted support strategies, ensuring continued
development and personalised learning.

16.9 Recording: Evidence for learning
Staff use regular observations to assess progress towards personalised learning targets. Key
learning moments are recorded and evidenced using our assessment platform, Evidence for
Learning, which enables a consistent and structured approach to tracking individual
development.

Termly learning reports are shared with parents and carers, providing a clear overview of the
progress made and highlighting key achievements. This ensures transparency and supports
ongoing collaboration between school and home.

16.10 Standardised assessments
Where appropriate learners follow and participate in external national and standardised
assessments and accreditation: EYFS profiles, Entry level qualifications, OCR units. Learners
engaged in non-subject based learning are assessed using the engagement model.

16.11 Moderation

Moderation meetings ensure that the assessment procedures in school are rigorous, robust and
suitably checked to ensure common approach and understanding across the school.

11



Curriculum overview
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